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This policy was written in consultation with the Draft SEN Code of Practice: 0 to 25 
years (2014).  Our SENCO is Mrs. Miriam Cocker who is a member of our Senior 
Leadership Team (SLT).   
 

Our guiding principle is one of inclusion. We seek to identify, break down and 
remove barriers to learning.  
 
At St. Catherine’s Primary School we recognise that it is the teacher’s responsibility to 
meet the needs of all the children in their class through teaching style, differentiation, 
organisation, resources and use of support.  If pupils do not make expected progress, 
despite receiving targeted teaching at a pupil’s identified area of need then this pupil 
may be identified as having Special Educational Needs and Disabilities (SEND).  
 
Objectives in provision for children with SEN: 
 
 To work with closely with parents – who will have the knowledge and expertise 
relating to their own child 
 To ensure that all pupils have access to a broad, balanced curriculum which is 
differentiated to meet individual needs 
 To ensure early identification of pupils with SEN 
 To ensure parents and pupils are fully consulted at every stage of the SEN 
process 
 Class teachers, with support from the SENCO, identify and meet the needs of 
SEN pupil 
 To offer high quality support to ensure all needs are met 
 To liase effectively with outside agencies in supporting and meeting the needs 
of children with SEN 
 
Allocation of resources 
 
The Local Authority provides the school with funding towards supporting the needs of 
children with SEN.  The school accesses SEN banded funding for specific pupils, 
moderated and agreed by the Local Authority.  In addition, the school plans and 
provides extra funding from its own budget, including Pupil Premium. The school uses 
this budget to: 
 
 Employ staff to support children with SEN 
 Purchase specialist resources and equipment 
 Training for teachers and teaching assistants  to ensure they meet pupil needs 
effectively 
 Ensure allocation of resources is based on the needs of the children 
 
 
 
 
 
 
 
 
 
 



 

 
 
 

Roles and responsibilities 
 

SENCO 
 
Day to day management of pupils with 
SEN needs (staffing, timetabling) 

 
Hold multi-agency meetings and liase 
with parents of pupils with SEN 

 
Support Teachers and TAs in meeting 
the needs of their SEN pupils 

 
Organise and facilitate Annual Reviews 
of EHCP pupils 
 
Allocate support staff according to the 
needs of groups of children 
 
Produce a termly report on SEN to the 
Governors 
 
Facilitate termly reviews of IEPS and 
class SEN overviews 
 
Performance Management of SEN TAs 
 
Facilitate professional development 
opportunities for staff relating to SEN 
 
Key point of contact for transition from 
KS2 to KS3 
 
 

Class Teachers 
 
Quality first teaching, effectively 
differentiated 
 
Responsible and accountable for 
progress of all pupils, including those 
with SEN 
 
Identify pupils with SEN as early as 
possible 
 
Ensure correct procedures are followed 
for placing pupils on SEND register in 
school  
 
Adapt the curriculum to best meet the 
needs of all of their pupils 
 
Ensure SEN pupils make academic 
progress and progress towards their 
IEP targets  
 
Write and review IEPs with support 
from SENCO where appropriate 
(termly) 
 
Complete SEN Class Overview termly – 
giving overview of SEN progress  
 
Attend SEN Speed Dates (termly) 
 

SEN TAs 
 
Work closely with Class Teachers and  
SENCO to deliver inclusive curriculum 
and support 
 
Ensure targeted work is directed to 
specific areas of need e.g. speech and 
language sessions for pupils with 
communication difficulties, social skills 
work for pupils with emotional barriers 
 
Attend SEN Speed Dates (termly) 
 
Keep appropriate records of work 
undertaken, achievements, strengths 
and areas for development relating to 
pupils. Report on these as required to 
Class Teacher and SENCO. 
 
Work under the direction of a Class 
Teacher, with support from SENCO 
 
Follow weekly timetable including 
recommendations for SEN/CAN pupils 
 



 

 
 
 

 
Identification of SEN 
Every child is individual. They all develop and learn at different rates. This means that 
good Wave 1 teaching, using different methods/styles supports individuals and groups 
of pupils.  All planning, teaching, assessment and evaluation takes into account the 
wide range of abilities, aptitudes and interests of the pupils. Most children benefit 
from these different approaches and make good progress, whilst other children may 
require more support. 
 
If parents or school are concerned that a child is not making adequate progress (social 
or academic) it is possible they may have additional needs or special educational 
needs.   For some children, SEN can be identified at an early age. However, for other 
children and young people difficulties become evident only as they develop. All staff 
are alert to emerging difficulties and respond early to SENCO. In particular, parents 
know their children best and it is important that parental concerns are listened to and 
understood. Any concerns raised by pupils themselves are also noted.  

We believe that identifying additional needs at the earliest point and then making 
effective provision improves long-term outcomes for the child or young person.  
Responses to pupil SEN are made with a graduated response. 
 
SEN Draft Code of Practice (p.82)  
“A pupil has SEN where their learning difficulty or disability calls for special 
educational provision, that is provision different from or additional to that normally 
available to pupils of the same age. Making higher quality teaching normally available 
to the whole class is likely to mean that fewer pupils will require such support. Such 
improvements in whole-class provision tend to be more cost effective and 
sustainable.”  
 
Factors which may impact on  progress and attainment but are not SEN include: 
attendance and punctuality, EAL, being in receipt of Pupil Premium, being LAC, 
behaviour 

English as an Additional Language (EAL)  
Identifying and assessing SEN for pupil’s with EAL requires particular care. We look 
carefully at all aspects of pupil’s performance in different areas of learning and 
development or subjects to establish whether lack of progress is due to limitations in 
their command of English or if it arises from a SEN or disability. Difficulties related 
solely to limitations in English as an additional language are not SEN.  

Complex Additional Needs Pupils (CAN) 
Pupils with more complex, additional needs are identified by SENCO and weekly 
timetabled opportunities to enhance their provision are shared with SEN TAs and Class 
Teachers.  
 
Examples of CAN provision include:  Social Skills Groups, Practical Life Skills, Targeted 
1:1 for Language and Learning, Emotions, Gross/Fine Motor Skills, Theraplay, Positive 
Play, Learning Mentor, Additional Physical Activity Sessions, Jungle Room.  
 
Some pupils with more significant emotional and behaviour needs Behaviour Plans will 
be created and reviewed on a similar timescale to IEPs. 
 
 



 

 
 
 

SEN Support  
Pupils with SEN are no longer referred to as School Action or School Action Plus.  They 
are classed as being under “SEN Support”.  The four broad areas of SEN Support are: 

1. Communication and Interaction  
Have difficulties in one or more of speech, language and communication needs 
(SLCN). This can include pupils with Autism/Asperger’s.  

2. Cognition and Learning  
Severe Learning Difficulties (SLD) – significant intellectual or cognitive 
impairment. Require support in all areas of the curriculum and to become 
independent.  
Profound and Multiple Learning Difficulties (PMLD) – severe and complex 
learning difficulties plus significant physical or sensory impairments. Require a 
high level of adult support for education and personal care. 
Specific Learning Difficulty (SpLD) – has difficulty with one or more aspects of 
learning (dyslexia, dyspraxia, dyscalculia, dysgraphia).  A discrepancy between 
achievement and intellectual ability may indicate SpLD 

3. Social, Mental and Emotional Health 
Could include pupils with anxiety, depression, oppositional behaviour, 
aggression, self-harming, eating disorders.  
This category can also include pupils with ADHD, ASD or Attachment issues. 

4. Sensory and/or Physical 
Visual Impairment (VI) 
Hearing Impairment (HI) 
Multi-Sensory Impairment (MSI) – combination of VI and HI. 
Physical Disability (PD) 

Initial Note of Concern (INOC) 
Where school believes a pupils may have SEN they will contact parents about their 
concerns about progress and development.  The class teacher and SENCO will 
complete an INOC, stating what the concerns are and what action should be taken to 
meet needs of the pupil. A child will only be monitored at this stage, they will not be 
added to the SEN register and no IEP will be produced. The class teacher will then 
speak to parents if they feel it is necessary to move their child onto an IEP. 
 
SEN Support Parental Consent  
This consent is sought after completing an INOC and is signed and agreed by parents, 
SENCO and Teacher.  
 
Individual Education Plan (IEP) 
Strategies employed to enable the child to progress will be recorded within an 
Individual Education Plan (IEP). The IEP will include information about: 
 
 academic progress and attainment 
 the short-term targets set for the child 
 the teaching strategies to be used 
 the provision to be put in place 
 when the plan is to be reviewed 
 outcomes (to be recorded when IEP is reviewed). 
 
The IEP will only record that which is additional to, or different from, the 



 

 
 
 

differentiated curriculum and will focus upon three or four individual targets that 
match the child’s needs and have been discussed with the child and the parents. 
The IEP will be reviewed termly and parents’ views on their child’s 
progress will be sought. Wherever possible, the child will also take part in the review 
process and be involved in setting the targets. 
 
Termly SEN Cycle (example) 

 
This termly cycle follows the recommendations set out by the Government of :Assess, 
Plan, Do, Review. We meet with parents of pupils with SEN three times a year to 
review progress and plan next steps. 
 
Education, Health and Care Plans (formerly known as Statements/MPA) 
If an SEN pupil demonstrates a significant cause for concern the school or parents 
may request an assessment for Education, Health and Care Plan. This is only 
appropriate for a small number of children.   
 
After a request for EHCP assessment has been made the Local Authority has 6 weeks 
in which to decide whether to proceed with EHCP or not.  If EHCP is declined there is a 
6 week period in which there is a right to appeal.  If EHCP is approved further 
evidence is required to be submitted to the Local Authority.  This evidence includes 
information from Educational Psychologists and other specialists who work with the 
pupil.   
 
EHCP’s will be reviewed annually by the SENCO, who invites all key professionals and 
parents.  A report is then provided to the LA reporting on key issues and progress 
towards long and short term targets.  Annual Reviews should be a multi-agency 
conversation about meeting pupil needs. If pupils make sufficient progress an EHCP 
may be discontinued by the LA.  Year 5 Annual Reviews prepare pupils for transition 
to their next educational setting.  
 
Under the revised SEN Code of Practice, Statements of SEN are being replaced by 
Education, Health and Care Plans by April 2018.  EHCP’s will need reviewing annually 
and will support children up to 25 years old.  
 
There are new implications associated with EHCPs including Personal Budgets 
 
EHCP’s will be reviewed annually by the SENCO, who invites all key professionals and 
parents.  A report is then provided to the LA reporting on key issues and progress 
towards long and short term targets.  Annual Reviews should be a multi-agency 
conversation about meeting pupil needs. If pupils make sufficient progress an EHCP 
may be discontinued by the LA.  Year 5 Annual Reviews prepare pupils for transition 
to their next educational setting.  
 

Autumn IEP 

(created by previous class 
teacher, reviewed by new 

class teacher)

Speed Date
Reviewed Autumn IEP 

New Spring IEP
Autumn Class Overview

Parents Evening
Reviewed & signed 

Autumn IEPS - added to 
SIMS
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Education, Health and Care Plans by April 2018.  EHCP’s will need reviewing annually 
and will support children up to 25 years old.  
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Links with outside agencies 
Where a child continues to make little or no progress, despite support matched to 
their area of need, external support may be sought. External support plays a vital role 
in helping the school identify, assess and allocate provision for pupils with SEN. The 
involvement of any outside specialists would always be done with the consent of 
parents/carers. 
 
Outside agencies we have involvement with are: 
 
 Educational Psychologist  - LA (2 days statutory per year), Private – as required 
 Multi-Agency Support Team (MAST) – 1 day per week Intervention Worker 
employed on a Service Level Agreement 
 Ryegate Children’s Centre 
 School 2 School Support (formerly known as Learning Support) – via Fusion, 
Talbot Specialist School 
 Speech and Language Therapy – NHS 
 CAMHS  
 School Nurse – via MAST 
 Sheffield Children’s Hospital 
 Jane Williams – ASD and behaviour consultant 
 Collins-Donnelly Psychology 
 Social Care Services 
 
Local Offer and Additional Provision 
In Autumn 2014 we created our Local Offer detailing SEN provision which is available 
to view via the Local Authority website and our website.  
 
St Catherine’s has wheelchair access and a disabled toilet/shower room.  The Ocean 
and Jungle Rooms provided additional multi-sensory support for emotional, behaviour 
and social needs.    
 
In the future we hope to offer an SEN residential for pupils Y4, Y5 and Y6 who cannot 
access our mainstream options to Mosshouse (Mossbrook School). 
 
 


